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Abstract 
We have proposed to present a practical approach on the psycho-pedagogical training needs of university teaching, 
starting from analyzing the training needs of the academic staff who works now in a globalized and competitive 
world. The results of the study were obtained by applying a written questionnaire to subjects who work in different 
universities from Romania and Spain. The study included a total of 485 people from four universities in Spain and 
Romania. The results obtained by analyzing the responses of the subjects included in our sample have showed that 
both group of teachers – from Romania an Spain – have the same opinions regarding the psycho-pedagogical 
training needs. The teachers training need in order to properly manage their tasks in schools is acknowledged by the 
education practitioners as well as the decision makers and key policy makers. 
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1. Introduction 
 
The topic on teacher training is so generic that it has turned out to be almost oceanic. Currently, the issue of 
pedagogical training of teachers is researched very often. Training in relation to professional development, is an 
ongoing process that begins with the choice of a discipline (initial training in a job or profession) and whose domain 
(continuous / permanent training).  
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Education is perhaps one of the most important social activity in the life of human beings, for by this man has a 
number of personal attributes, academic and cultural setting it apart from other individuals. 
 
2. Theoretical approach 
 
2.1. Psycho-pedagogical training of the university teaching staff  
 
Deep changes that have occurred in the last few years, advances in scientific /technical and rapid variability of 
knowledge, new social attitudes, new professional challenges, widespread use of the technology require new 
knowledge, new methods, new ways of organization of planning and teaching activities, new strategies in higher 
education (Imbernon, 2008). This implies an increase of the tasks for the teacher and the acquisition of new skills to 
teach (Perrenoud, 2004). 
At international level, it begins to be more and more numerous trends and concerns of higher education 
establishments which have institutionalized the psycho-pedagogical training of the teaching staff. To quote a few 
examples, in Norway and the United Kingdom, the training is mandatory for those who wish to begin a career in the 
educational level of higher education. In the United Kingdom it shall be regarded as compulsory accreditation 
training for all the teachers who want to get a job for an indefinite period. At the University of Maastricht (the 
Netherlands), each teacher must achieve a course to obtain a competency in learning based on problems, common 
methodology to all the titles it offers. The initial training is based on the training psycho-pedagogical courses with a 
short duration, with a more and more general trend towards the development of programs with a duration bigger 
than (one or two years). There are combined the theoretical activities with a practical ones within departments, 
seminars, courses, workshops, preparation of the teaching materials and activities monitored by experienced 
teachers (Sánchez, 2001, p. 349). These activities are organized by:  
• National institutions, as for example: CIES centers in France (Centers d'Initiation a l'Enseignament Superieur); 
NUSTDU in Great Britain (National University Staff Training and Development Unit or the Unit for the 
Development and Training of the University Teachers); Lilly Endowment and Bush Foundation in the United 
States.  
• Centers, Services, Institutes and Clinics of the Universities, such as: Pedagogical Service at School from 
Montreal; the Institute of Pedagogical and Multimedia University (IPM) from the Catholic University of 
Louvain. 
• International institutions, such as: ICED (International Consortium for Educational Developers).   
• The main networks or virtual networks at the international level bringing together prestigious universities and 
training programs for teachers are: in Great Britain, SEDA (Staff  and Educational Development Association); in 
the United States, POD ( Professional and Organizational development Network in Higher Education ); in 
Australia, HERSDA ( Higher Education Research in staff Development in Isles, Australasia, ) and in Spain, 
RED-U (Red Estatal of Docencia Universitaria) led by self-contained University of Barcelona. Finally, ICED 
(International Consortium for Educational Developers Guide Chapter) reunites them within the meetings 
organized every two years.    
These initiatives and programs for initial and continuing training for university teachers contribute to improving 
the quality of teaching (Duţă, 2012). 
 
2.2. Diagnosis and analyze of the training needs - important issues for continuing training programs 
  
Carrying out a thorough analysis of the training needs is a matter of importance should be carried out before any 
development training program within the framework of the organization. In the opinion of Potolea (1989) "any 
pedagogical innovation, no matter how important it might be, remains only potentially valuable as long as it is not 
integrated into the design and behavioral teaching of the instructor" (Potolea, 1989, p. 125). Wondering what is the 
human need? and studying literature I have observed a vast range of studies which include the need and apparent 
simplicity and clarity of the examined period, at both national and international level. The phrase "the need for ...” 
shows a situation of tension, a feeling of frustration and, therefore, a desire, it is a result of an imbalance. In the 
opinion authors Farla, Ciolan and Iucu (2007) training needs represent the learning needs of the members of an 
organization which may be satisfied by the training and professional development. So, the authors propose us a 
definition of this concept, frequently encountered in everyday life, but also in the professional life: “The need is the 
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discrepancy or the difference (distance) between the current state of development of a group or of a situation and 
the wanted stage (possible to reach). The need reflects an existent problem which requires a problem that should be 
treated”.  
As Witkin et al. stresses (1995, in Farla, Ciolan, Iucu, 2007, p. 7) the analysis of needs is trying to identify such 
goals, to examine their features and questions and to establish future priorities for action. The authors added the fact 
that the intervention proposed in order to reduce or eliminate the gaps identified in close connection with the 
training and personal development. However, effective interventions are dependent on the proper identification and 
assessment of needs, and such discrepancies can be identified, analyzed and solved at the individual level, but also 
at a more broadly level, by the organization, or, if we wish, at the level of some components of educational system 
or even in the system as a whole (p. 8).   
Within the POSDRU 26646 project - Continuous Training of "blended-learning" type for the University 
teaching staff was developed the training needs analysis in the period January to April 2010, a wide trial, carried out 
at the level of the 3 partner universities - University of Bucharest, Babeș-Bolyai University from Cluj and West 
University in Timisoara. The project, whose official debut occurred in November 2009, lasted for three years and 
aimed mainly in offering innovative opportunities for the professional development and support of the university 
teachers’ participation in programs of lifelong learning in areas such as: quality assurance, learning centered on 
student and training skills through professional practice. The training needs analysis has been carried out by means 
of an overall complex methodological, composed of an investigation on the basis of questionnaire and groups focus. 
There were applied three categories of questionnaires and 5 focus-groups for a number of more than 700 university 
teachers from the target groups affected by the project. Processing and interpretation of the results obtained from 
the execution of the needs’ analysis revealed vulnerability in the continuing training, which affects the three groups 
of respondents, from the fields of interest: quality assurance in higher education, university pedagogy, professional 
practice of the students. A total percentage of 39,6 % of the managers, internal auditors and board members of 
quality participated in the training courses in the area of quality assurance in higher education. Only 4,4 % from the 
debutant teachers seemed pleased to the participation to the continuous training courses in the university field of 
adaptation and only 12,6 % of the coordinators of professional practice have continuous training programs in the 
field of the professional practice of the students.  
The comparative analysis of the data shows an obvious imbalance between desirable and reality, between supply 
and demand, in the direction in which the teachers who wish to develop professionally, but did not actually 
participate in training courses.  
Everything referred to above, emphasize the need to implement psycho-pedagogical training programs for 
university teachers, in general, and of the debutante teaching staff in particular. Reasons for supporting the 
necessity for the implementation of some multiple programs, among which we mention that a university teacher 
needs pedagogical training, didactic methodologies to enable to exercise the didactic function (teaching).  
 
3. Research methodology   
 
The research conducted falls within the educational realm, opting for an integrated strategy, which correlates 
quantitative research with the qualitative one. The research took place in the November 2008 – July 2009, in four 
higher education institutions from Spain, institutions rated as representative for the country. Additionally, for the 
purpose of conducting a comparative study we resumed the investigation in our country, as well, between September 
2009 and July 2010, comprising a series of four Romanian higher education institutions.  
The focus group comprised university academics taking part in the questionnaire-based survey, amounting to a 
total of 240 persons from 4 Spanish universities (The University of Barcelona; The Polytechnic University of 
Catalunya; The Polytechnic University of Madrid; The Polytechnic University of Valencia), and, on the other hand, 
245 subjects from 4 Romanian higher education institutions (The University of Bucharest; The University of 
Piteşti;The Babeş-Bolyai University of Cluj and Transylvania University of Braşov), chosen at random.  
The selection variables of university academics were: the country of origin (Romania, Spain); the higher 
education institution he or she teaches at; the faculty he or she belongs to; the gender (male/female); length of 
service in higher education (1 to 5 years, 5 to 10 years, 10 to 15 years, 15 to 20 years, more than 20 years); the 
professional category (instructor, assistant professor, lecturer, reader, professor, associate professor, consultant).  
The questionnaire in its final version was elaborated starting from the results of the pilot study, comprising 14 
items. The data gathering procedure was the implementation of the questionnaire, in writing. In the process of 
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analysing and interpreting the data obtained, we used the SPSS 17.0 statistical software (Statistical Package for the 
Social Sciences). 
 
4. Results research   
 
Within item 5 with open answer, we were only interested to find out the domain for which the investigated subjects 
consider the psycho-pedagogical formation necessary. I have grouped similar responses offered by university 
teaching staff in the following four categories as shown in the following table:  
 
Table 1. Examples of significant answers within each category  
 
Category Examples of significant responses within the category Romania Spain 
Educational 
Design 
 
"Establishing specific training strategies for removing the individuality but 
also the implementation of the teamwork. Setting the objectives/skills 
course/seminar. Compliance greater than in terms of the objectives of the 
courses and seminars. Establishing specific training strategies, centered on a 
student. "Themes of applied modern education. More creativity in presenting 
the training course. Already only the video-projector may not solve all the 
problems from the classroom".  
 
34,2 % 
 
 
33,49 
% 
 
 
The conduct 
of the 
business 
activities, 
course/ 
Seminary 
Training should be implemented with modular and dynamic focus on custom 
group/individuals to be "re-formed"; in general, the integration and 
adaptability to surrounding changes should be in the center of attention. 
Effective communication and interaction with the students. Multimedia. "I 
think that the structure, the form and the strategies of teaching must remain 
specific to the taught course". The development and the integration of all 
elements-information, "recent development of a distance learning I tested 
especially the ability to integrate all components of a unit of learning specific 
to this type of format"  
 
30,53 
% 
 
37,4 % 
The 
strategy/ 
The 
evaluation 
methodology 
In particular, the interaction with the students should be improved (courses 
/seminars /laboratories are aimed at primary education and training for 
students, educational service provider must focus on carrying out this priority: 
courses will not be created for "filling" rule teachers, but also for the needs of 
the beneficiaries of the dynamic educational services). Development and use 
of the assessment criteria of the course/seminar and the creation of a common 
system of evaluation and grading. 
 
23,25 
% 
 
18% 
Other - To improve the educational act mentality and that of a productive activity 
well made for the period up to the end; mentalities like "it works like this", the 
work performed under a given imperfect competitive standard should be 
eliminated and this cannot be corrected by the educational act imposed on 
young generation. 
- Preparing young people to think for the purposes of an action to be taken 
(work performed) not only getting a good quality and competitive performer; 
to develop interactive training. 
 
12,02 
% 
 
11,11 
% 
 
  A percentage of 34,2 % from the subjects in our country and a percentage of 33,49 % from the subjects in Spain 
considers that it is necessary to continue training in connection with the curricular design. Another area where you 
can feel the need for continuing training is the development of the course /seminar activities (Spain - 37.4sqm/hr. %; 
Romania - 30,53 % ). Also, we can see how a percentage of 23,25 % subjects in our country argues that it is 
necessary to train the strategy/methodology of evaluation, and a percentage of 18% subjects in Spain. For the 
category other we notice that it falls within a certain percentage of 12,02 % subjects in our country and a percentage 
of 11,11 % subjects in Spain.  
A comparative analysis, at the level of the two countries, depending on various factors, as well as educational 
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function, the curricular area and genre gives us some additional information. It has been found that the beginner 
educational staff (Romania-56,52 %; Spain-41,37% ), those who come from experimental sciences area (Romania-
43,58; Spain-51,97 %) and female respondents (Romania-45 %; Spain-36,8 %) consider necessary a psycho-
pedagogical  training teaching in connection with the design. In the case of Romania, more than half of the teachers 
of the socio-human sciences (56,28 %) considers necessary a training in regard to the conduct of its business 
activities of progress/seminar , while in Spain over a quarter of subjects (27,27 % ). It must be noted that 
approximately half of subjects in Spain coming of the physical sciences socio-human (46,59 %) considers necessary 
methodology training in the field of assessment (1), as compared to a small part of subjects in Romania (16,16 % ).  
Within item 6 (please specify those aspects of your professional preparation related to the field of activity in 
which you feel like you refine) , subjects have been given the opportunity to express their views freely on matters 
within the scope of activity considered to be necessary to develop. Due to the fact that the data obtained from the 
investigated samples (Romania and Spain) were similar, we opted for the grouping of answers of subjects, such as:   
• In life sciences (biosciences) the multidisciplinary approach and the approach which takes it imperative not only 
at the level of the applicative or fundamental research, but also at the level of implementation by the educational 
act; this aspect of implementation would be desirable to be perfected for the sake of the efficiency of transfer by 
students.  
•  Half of the subjects considered to be useful those aspects that you are already specialist in, because the need for 
training increases in the domain of the knowledge acquisition; 
• Aspects of communication, conflict management, motivating students; 
• Inter- and trans-disciplinary approaches, techniques validated with certain categories of children with 
disabilities, linguistic competences; 
• The increase of the international mobility of the teachers and researchers of the universities: "As long as there 
are several exchanges of experience the more the level of professional development is pronounced. The 
participant teacher in different exchanges or partnerships with foreign universities discover if what they say and 
the way in which it sends the signal back students from foreign universities is of interest or not. Also in these 
partnerships new ideas are uncovered, new ways of teaching, new styles of assessment, etc. " 
• Training in using IT support - Information and Communication Technology (ICT): "Extending a more accessible 
ICT, offers a whole series of new sizes - portability, transferability, social media, etc. - with a significant impact 
on education. On the one hand there is a possibility of direct support of the activity with educational multimedia 
resources extremely valuable and with a significant impact. On the other hand the group of students may be 
supported in addition to, and in elements of social media, groups of discussions, dedicated forums, etc., that 
would allow both a quick and easy movement to information within, but also collaborative and cooperative 
activities mediated by the computer.” 
• Lifelong oriented educational career (training related to teaching, learning, assessment, design curricula plus, 
centering on skills, etc.) that will provide opportunities for the development and expansion of the psycho-
pedagogical capacity/competence by institutional contributions: "Description of the clear frame roles of the 
university teachers, the identification/description of the optimal ratio between teaching and research; formation 
of a mentality to ensure an activity of quality, training a culture of quality.” 
• Training courses for the development of interactive type of "puzzles" (where possible) by assembling empirical 
components specific to the basic concepts of the concerned discipline, so students are involved by performing 
specific themes which, in common conversation, shape the theoretical concept.  
• Training for the improvement of the field research for the acquisition of skills specialized in specific industry: 
“for the professional promotion a great emphasis is laid on research (ISI articles, publications, communications 
presented at congresses, seminars, etc.) and very little will be taken into account regarding the educational 
activity, I suggest that anything would be done in this direction, possibly by training courses”;  
• The evaluation methodology alluded by inserting an assessment on the way of the weighted consistency for the 
final mark, “the value on the way is not a partial examination, but also an applicative disciplinary activity on 
those themes”. 
• The relationship educational activity – research activity: "there is an emphasis in evaluating teachers and in the 
promotion on their research activity; although research is essential in the professional development of any of us, 
in the evaluation universities and, by default, in the classification and their financing, I think you ought to be 
quantified in direct relationship with the domain discipline taught by the teaching staff in question so that it 
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supports the scientific procedure that each of us develops and in the teaching activity;  I consider it essential for 
making an effective educational specialist for the activity carried out by each of us, doubled of course by the 
concerned research ". 
• "The use of strategies for teaching and learning, such as learning based on practical training, experimental 
learning, work-based learning, etc.) " ; " learning - teaching - the assessment in higher education, methods and 
techniques through which students are motivated to attend seminars and to work in a team" 
• "Participation in courses, training sessions related to the methodologies active-participatory teaching and 
learning carried out outside the institution of higher education" 
• " ... We need time ... to be able to get ready in the field of expertise, but also from the psycho pedagogical point 
of view, given the fact that the company is developing rapidly, it is necessary to constantly update, but sometimes 
we don't have enough time because we are involved in a variety of administrative tasks (drawn up all sorts of 
papers) and training and professional development resources we don't have time for ... " 
• "There is a system of financial compensation to be able to participate in congresses, conferences, etc. (we know 
what the entry taxes are there to participate with publications in a ISI conference)" 
• "There is need for a greater support of the institution from a financial, administrative, material point of view 
(material resources which can facilitate the conduct of teaching activities) but also in the interpersonal 
communication plan, to remove the individualism ....” 
 
5. Conclusions  
 
 We believe that the professional perfection and development are the sources of a professional continuum, which 
makes educational career rolling laws and is subject to management resources, mobility needs, and flexibility of the 
teaching staff. In the context of the reform process of the higher education systems, which was initiated by the 
declaration from Bologna, taking into account the results obtained, it becomes obvious the need of restructuring 
programs for the initial training of the higher education teaching staff, so that they can develop new skills, to acquire 
and to use new methods and strategies of teaching - learning - assessment etc.   
 Complexity teaching position at the university requires a solid theoretical training but also requires, and didactic 
training, based on the acquisition of certain basic skills related to personal teaching. Therefore, we believe that the 
existence of pedagogical training can help teachers to effectively integrate the academic profession. 
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